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Abstract
This article proposes a framework for reflections on professional development: the methodological underpinnings and 
practices of teaching English in terms of psycholinguistic perspectives. The author highlights the importance of personal
beliefs and experiences which contribute to critical reflection on the psychology of teaching as the distinguishing attribute of 
reflective practitioners. The term self-reflection as developed here merges beliefs and values regarding the state of the art 
theories of learning via conscious consideration. Reflections on actual methodological practices and classroom-based
experiences teaching practice, have been given with some examples of teaching practices. Assumptions about human potential
and learning which challenge the psychology of language learners are briefly discussed in terms of the application of actual 
methodological practices. Recently social constructivism has been the dominant psychological approach to the process of 
learning and teaching. Based upon this approach, learners interpret realities entirely differently and there is no such a thing as
an objective reality. Teachers who follow the constructivist framework always emphasize the process of interaction among
individual learners. They also take into account the specific contexts in which people interact with one another to 
understand concepts and ideas. Learners see the world and the learning situation through their own specific idiosyncratic lens
and the teachers need to be well aware of the amplitude of the ways elements of pedagogical enterprise are shaped by the
learners
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1. Introduction
Students have different strengths and  preferences in  the  way  they  take in  and  process information
which is to say, they have different learning  styles. Some prefer to work with experimental data, while others 
are more comfortable with abstractions. Teaching needs to find ways enhancing learning and achievement for
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those who may not have responded to uniform and conventional forms of teaching and learning. Individuals 
differ in their ways of learning and this demands different ways of teaching that take account of these individual 
differences. teaching; in fact, it is somewhat like playing chess and an experienced teacher can perceive via her or 
his own so develop appropriate pedagogical strategies. 
Methodological practices used in different activities should be chosen by taking into consideration that 
learning a second language involves mastering a skill rather than simply absorbing a body of knowledge. It is 
rather challenging for the students to develop the ability to communicate with each other in an unfamiliar 
language. A variety of techniques such as communicative games and competitions, role-play activities, 
brainstorming activities which require students to refer back to their prior knowledge, should be applied in ESL 
classes in order to increase . Information gap tasks which require students to share 
information amongst themselves in order to complete a task, problem solving tasks and discussion tasks can 
increase the effectiveness of given tasks. Such tasks may require students to speak with a partner, with a small 
group of fellow learners or with a variety of individuals in mingling activities or in a chorus situation such as a 
song or a group chant.  
2. The methodological underpinnings of teaching English as a second language 
As a language teacher I utilize a communicative approach as the methodological underpinnings of my 
teaching ESL classes since this method focuses on inductive teaching and id also interactive. Carter and Nunan 
(2001) define communicative language teaching (CLT) as:  
an approach to the teaching of language which emphasizes the uses of language by the learner in a range of 
contexts and for a range of purposes; CLT emphasizes speaking and listening in real settings and does not only 
prioritize the development of reading and writing skills; methodologies for CLT tend to encourage active learner 
involvement in a wide range of activities and tasks and strategies for communication. (2001, p. 219).  
Using real life situations authentic materials, some articles from magazines, storytelling, narratives, games, 
icebreakers, role-play, speaking activities, debate sessions, dramas increase motivation and communicational 
skills. The use of humor to set the tone is also quite a helpful technique in teaching English via the 
communicative method. 
One of the most important essentials of communication is to arouse the curiosity of students via ice-breakers, 
breaking news or jokes. Quoting Ziv (1976) he states that an instructor who actively shares in humor helps to 
cultivate freer interaction, idea generation and group cohesiveness Therefore, a sense of humor is one of the most 
vital underpinnings of a communicative approach. Senior (2006) states that language teachers regularly say 
things in a joking manner to lighten the mood of their classes, and reinforce the notion that their classes are 
informal rather than formal learning environments. Many of them encourage their students to smile, laugh or give 
a quick response when they do so. Language teachers make it clear that they value humor and wish their lessons 
to be punctuated by regular small bursts of whole class laughter. 
That is why including a sense of humor with all these techniques such as role-plays, speaking activities, 
dramas, games, story-telling and narratives should be one of the fundamentals of a communicative approach. 
Students can then indulge freely in generating their own ideas, try to narrate their own stories and also overcome 
the obstacles of sociolinguistic competence since they come from different parts of society. Thus a sense of 
humor can be a triggering tool which can also lead to a sense of group work in communicative activities. 
2.1. Reflections on actual methodological practices. 
It is essential that teaches carefully reflect and make their own actual methodological practice appropriate for 
and suitable to . They should plan their lessons with appropriate activities 
accordingly. If both the students and the teacher are auditory learners, the teacher may have less difficulty in the 
application of an appropriate methodology. It must be recognized that some yles are quite 
ample of this in a while teaching a previous module. I had 
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a repeat A2 level prep. class in which Task Based Learning (TBL) methodology was being applied, and most 
s were kinesthetic and majority of them were right brained, whereas my learning style was 
audio lingual and my brain dominance was left brained. I realized that I should apply a different methodology in 
this classroom depending on the learning styles of the students. I applied the Total Physical Response (TPR) 
method as the majority of them were kinesthetic learners. In addition, I had to apply grammar translation 
methods as most of them had fossilized learning, and grammar translation could be helpful for error correction. 
Moreover, as these students were mostly right brain-dominant, PPP a more focused approach using a deductive 
style worked out better. from my own observations in this prep. class I can claim that TBL may work out well for 
field independent learners or left brained ones unless they learn English in their L1 language.  
A good example of this fact which is stated by Brown is the application of TBL, in prep. classes where 
English is taught as a foreign language (EFL). Here, one can pose the question as to the distinction between EFL 
and ESL.  English is taught as a foreign language in a country where English is not a part of daily life, as a 
second language. For instance, in Turkey, English has been taught as a foreign language, but in countries such as 
India, and the Caribbean, English has been taught as a second language because they use it in daily life.  TBL 
(My reflectional studies in a 
when needs analysis is clearly and analytically determined, and a curriculum is adopted accordingly. It can also 
work in settings and environments where English is spoken as second language. One of the main reasons for this 
is that students should be more aware of why they have been performing the task right in the beginning of the 
lesson after enough input is given. If these students feel that they will perform and apply it right after the lesson, 
their awareness will be aroused more effectively. Moreover their mental process will be constructed and triggered 
in harmony with their needs. Therefore I can conclude that teaching TBL, in prep classes did not work out well as 
students had exam anxiety and difficulty in writing.  
 
2.2.Reflections on my classroom-based experiences 
 
A variety of classroom activities and experiences that teachers gain through such activities can build great 
 and classroom 
procedures into consideration while reflecting on such experiences. In this respect, Peterson and Comeaux (1987) 
presented ten pairs of experiences with three classroom scenes and asked the teachers to describe the scenes to 
analyze the problems that the teacher faced during interactive teaching, and to suggest alternatives. The findings 
showed that the analyses of classroom events by experienced teachers reflected knowledge of classroom 
procedures and principles of effective classroom teaching. They also provided justifications for their comments.  
During two years of experience in the USA I realized language is not a set of rules but was more being able to 
communicate via referring to your black box or LAD. Returning to Turkey as a teacher in university prep classes, 
my focus turned to my teaching inductively and in fact being an advisor who conceals authority rather triggering 
students  mental chunks. This phrase of my own indeed indicates my fundamental premises in ELT. I am 
inclined to believe that I can perform well when I can apply to my own insights and teaching intuition firstly by 
analyzing and observing my students needs and progress.  I know that I have to set the objectives of the lessons 
very carefully. Another dimension of my teaching practice is undeniably regarding 
cognitive learning styles.  Considering this issue, I have deduced that students are unique identities and they have 
their own black box like a gift in their hands, but the  disadvantage of a teacher is you can see someone 
in his or her hands. For the students, no teacher can open their minds and see what is inside an LAD, but there are 
clues for as to what might be in there and where and how to start teaching. That is why I am trying to be sensitive 
like a detector or sensor which can perceive how to refer to LAD and find which key can open it. These are the 
golden words of my premises in teaching practices, therefore I have always preferred to observe my students first 
and only take actions afterwards based on their learning styles. 
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3. Reflections on my teaching practice 
As an English teacher I have learned to self monitor or self-observe my own methodology in a systematic 
approach. Self-monitoring is an approach to teacher evaluation that complements, rather than replaces it. In fact, 
it is a means of obtaining such feedback and is therefore nd 
professional  development. It provides an opportunity for teachers to reflect critically on their teaching (Richards 
et al., 1990).  
I have realized in the reflective writing of my observations that I should beware of my open-self, secret-self, 
blind-self and the undiscovered self. Luft (1969) also categorizes four types of information about teacher 
behavior that they can examine through self- assessment: information concerning the open self, the secret self, 
the blind self and the undiscovered self. 
I have discovered that I may behave in a way that is known to me, to others, which is something I am willing 
to share. The challenge for me is to go beyond my open self and explore the secret, blind and the hidden selves 
in my teaching when looking areas for 
secret self was information that I know but not others, and also realized about my blind self during my TEFL 
courses. Blind self refers to information known to others but not to the teacher. For example a teacher may 
unknowingly reinforce certain sex-role stereotypes without realizing it, even though this is both recognized both 
by students and colleagues. During my self-reflective writing, I have observed about my blind self, which is a 
-independent learner I have to absorb 
all information to start production, thus my silent period may take more time, but for the students it is not the 
same, they do not have to take a lot of input, in order to produce as field dependent learners can start production 
right after being exposed into new setting. In this way I have learned how to reduce my TTT (teacher talking 
time). 
3.1. Reflections on my strengths and short comings as a teacher 
As a language teacher, my strengths are setting a scene, creating a friendly atmosphere, using narratives, and 
auditory activities and organization in writing, yet I need to work on how to develop a stronger inter-personal 
approach by utilizing kinesthetic activities, rather than adopting a lecture style. 
I realize that as a language teacher, it is very important that I broaden my own horizons and knowledge base 
and especially regarding new approaches through technology and social media.  In her study of an experienced 
high school teacher, Elbaz (1983) stated that teachers hold a special kind of knowledge in distinctive ways. She 
refers to this kind of knowledge as practical knowledge. The study was based on the basic assumption that 
practical knowledge exists and that the nature and defining characteristics of this knowledge can be understood 
by examining teachers every day practices, the thinking behind these practices, and by getting teachers to tell 
stories about their own teaching. Among the conclusions in the study by Elbaz (1983) was 
special kind of knowledge in distinctive ways.  She refers to this kind of knowledge as practical knowledge.  
This kind of knowledge is oriented to a particular practical and social conte  67). Content knowledge is 
another essential element which teachers should have in order to impart practical knowledge effectively.  Wilson, 
Shulman, and Richert (1987) mention that the term content knowledge  includes subject matter knowledge, 
pedagogical content knowledge, which refers to the representation of a subject by analogies, examples, 
illustrations, explanations, and demonstrations in order to make it comprehensible to students. After evaluating 
such components and reflecting on my knowledge base, it is clear that these areas of content and practical 
knowledge are areas for personal and professional development.  
4. A scheme of work to further develop my practical teaching techniques 
Doing action research, keeping a diary of a vations and experiences, are some of the 
recommended instruments in developing work schemes with a view to improving teaching techniques. Bailey 
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(1983) mentions that making a diary account of a lesson involves recording recollections of a lesson in as much 
detail as possible after the lesson is taught. The diary may be used to record several kinds of information But 
keeping a diary account of teaching should be accompanied by regular review and analysis of what has been 
recorded if it is to serve as a source of professional growth There are three major approaches available to self-
monitoring in teaching; through personal reflection; self-reporting, and audio or video recordings of a lesson 
plan. The simplest approach to self-monitoring is through the use of a diary or journal in which the teacher makes 
an honest and open report of what happened in a lesson. Such studies are quite helpful in order to ascertain the 
shortcomings and constraints of teaching. New strategies can be effective in helping to understand specific 
groups, developing student profiles and help with the analysis of their needs, objectives and their learning styles. 
Eventually, this information can be used in developing a new curriculum. Therefore, keeping a diary, using a 
self-monitoring technique can help to determine the framework of such a study. 
In order to improve their teaching skills in ELT, teachers need to experiment more and more, try new things 
and push the boundaries of what they can do. A further reason why teachers should continue to experiment with 
ways of doing things differently, rather than delivering lessons in pre-determined ways is to avoid becoming 
stale; in other words getting fossilized in their teaching practice. I have recognized the danger of becoming stale 
if I remain teaching the same kind of class and using the same kinds of materials for too long. For my 
professional growth, therefore, keeping a diary during my future work will also contribute to my self-
improvement. 
5. Conclusion 
Reflection and analysis concerning my areas for professional and personal growth have made me cognizant of 
what makes a particular topic easy or difficult for students, what their pre-conceptions and misconceptions are, 
and what strategies are effective in dealing with their misconceptions. I cannot simply rely on my intuition or 
personal understanding of a particular concept principle or theory. Rather, in order to foster genuine 
understanding, I must first understand the different ways of presenting new concepts to my students.  
Interaction takes place in the classroom which is a complex and relatively unpredictable environment where 
many things happen very quickly and often at the same time. I believe therefore that all these aspects should be 
taken into consideration as well as careful observation of the students during this interaction phase. There might 
be several reasons as well as sociolinguistic factors, why students take part in lessons and interact with their 
classmates and teacher. Misunderstandings at this crucial stage may lead to the unacceptable behavior of some 
students.  As an English language instructor, I have had several classroom experiences where my personal 
principles served to guide my choices regarding theory and practice. As I grow and mature in my identity as a 
teacher, I have come to the conclusion that my personal beliefs and reflections on my professional development, 
inevitable impact my pedagogical choices.  
If teachers were to seriously and honestly reflect on their own behaviors, they would be obliged at some point 
to admit to and recognize aspects of their own hidden self that are as yet unknown to themselves and to others in 
the school environment. (Iwanicki & McEachern, 1984). A comparison and analysis on the secret and hidden 
aspects of self have led me to further explore these realities.  At this stage, conversations and interviews with 
others were also quite helpful in making me realize some of my strengths and weaknesses. That is why I firmly 
believe that teachers should always work on discovering the hidden self, of developing a self monitoring process 
so that they could analyze their teaching methodology and prevent themselves from being fossilized teachers.  
Currently I still go on writing my own diary as a teacher, which I started writing last year during my research 
study concerning the raising of awareness of learning styles and the application of proper strategies based on the 
needs and learning styles of students.  
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